Many objects and events can be categorized in different ways, and learning multiple categories in parallel often requires flexibly attending to different stimulus dimensions in different contexts. Although infants and young children often exhibit poor attentional control, several theoretical proposals argue that such flexibility can be achieved without selective attention. If this is the case, then even young infants should be able to learn multiple dimension-context contingencies in parallel. This possibility was tested in four experiments with 14-and 22-month-olds. Learning of contingencies succeeded as long as there were multiple correlations between the context and the to-be-learned dimension. These findings suggest that infants can learn multiple dimension-context contingencies in parallel, but only when there is sufficient redundancy in the input.
Introduction
The ability to learn categories is ubiquitous in human cognition: people can treat appreciably different entities (e.g., different dogs, different tokens of the same word, different situations, or different problems) as variants of the same thing. This is a critically important property of human intelligence: it promotes cognitive economy (as different entities are represented the same way) and application of learned knowledge to novel situations (learning that some cats are carnivores would lead one to believe that other cats are carnivores as well). Furthermore, the ability to categorize appears early in development, with 3-month-olds ably learning perceptual categories (Quinn, Eimas, & Rosenkrantz, 1993) . How is this ability achieved?
Starting with the pioneering work of Shepard, Hovland, and Jenkins (1961) and Bruner, Goodnow, and Austin (1956) , there has been a wealth of theoretical proposals attempting to answer this question. One idea dating back to Shepard et al. (1961) proved to be particularly influential: category learning requires selective attention -the ability to focus on category-relevant dimensions, while ignoring category-irrelevant dimensions. Many influential models of categorization and category learning have adopted this idea (e.g., Kruschke, 1992; Medin & Schaffer, 1978; Nosofsky, 1986) , which helped these models explain a wide range of empirical data. However, there is an interesting cost of selectivity -the phenomenon known as learned inattention (e.g., Kruschke & Blair, 2000) . Specifically, focusing on category-relevant dimensions results in decreased attention to category-irrelevant dimensions: learning of category K, for which dimension X (e.g., shape) is irrelevant makes it more difficult to subsequently learn category M, for which dimension X is relevant. However, the idea of selective attention and subsequent learned inattention could be difficult to reconcile with some remarkable aspects of category learning: people learn categories both ably and flexibly, learning multiple categories in parallel. For example, people may learn food categories that are likely to be organized by color and texture and toy categories that are likely to be organized by shape. Furthermore, dimensions that are relevant for the former categorization could be irrelevant for the latter categorization.
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